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Introduction
by Dr. Rose Rudnitski

Immigration is not only important to our country’s history; recent 
demographic statistics show that our future population growth will come from 
immigration and not from native birth.  Immigration deserves its prime place in 
our social studies curriculum; yet the social studies are being pushed aside in the 
curriculum by No Child Left Behind’s heavy emphasis on testing in English 
Language Arts (ELA) and Mathematics, leaving our children’s civic and character 
education to fend for the brief periods of instructional time that many elementary 
classrooms can allot to them after focusing on the tested subjects through which 
schools are judged.  

• This curriculum addresses the need to study immigration while developing 
ELA and mathematical skills in real contexts.  Students use real 
documents to follow not only the collective history of the region, but also 
the unique journeys of individual people who came to this area seeking a 
better life.  Literacy and analytical skills are developed using documents 
and records that students might encounter in life – and life is not divided 
into subjects.  Charts and graphs that help with the 5th and 8th grade 
assessments are applied in deciphering the stories of people who lived in 
our region.  All the activities are conducive to small groups and partner 
work, reflecting the real world experience of working cooperatively.

• The focus on local immigration and the stories of people in places with 
familiar names like Kingston and Gardiner grabs the students’ interest. 
These stories happened here.  These people lived and worked here.  Their 
neighbors sometimes misunderstood them or they experienced prejudice 
and stereotyping.  Some were not even considered important enough to 
include in the records.  For instance, it was quite difficult to find records 
on women.  These are issues that students need to discuss not only 
because they are part of our history, but because they are issues today in 
Ulster County just as much as they were in the past.  Through this 
curriculum, students become historians, doing exactly what historians do – 
searching through documents that remain from the past, analyzing them, 
and trying to make sense of the puzzle they present.  It is fascinating 
work, and as they delve deeper into it, they develop empathy for the 
people who were just names on paper.  Character education does not 
have to come from separate character curricula that are disconnected 
from the students’ lives and studies; it can be infused as it is here.  
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• This curriculum wastes no classroom time.  Written 
with the New York State Social Studies tests in 
mind, it is built on the NYS Learning Standards and 
does not diverge from knowledge, skills and 
dispositions that help them to achieve high scores 
on tests while it emphasizes the interesting and 
personal stories that children and adolescents enjoy. 

• Experiencing this curriculum will help students do well on the tests, but it 
by no means limits their creativity.  It enhances their higher level 
reasoning skills with activities that require analysis, interpretation, and 
evaluation.  There are many instances in which there is not a right or 
wrong answer, but an interpretation that requires justification.  It also 
addresses different modalities and learning styles.

I urge you to try this curriculum and let us know what you think.  What was 
good?  What needs to be improved?  The best went into this work, but now it is 
up to you to make it and the people whose stories are contained in it come alive 
for your students as they came alive for us.
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Lesson 1–Word Webs
Objective - Students will:

• work in small groups to create a word web of terms pertaining to immigration.

Materials
• Dictionaries

Background Information
The following terms and their definitions are important to the understanding of a 
curriculum on immigration: 

• Immigration   - to come into a country of which one is not a native to live. 

• Voluntary   - made, done, given, or acting of one’s own free will. 

• Involuntary   - not done willingly or on purpose. 

• Emigration   - to leave a country or region to settle in another, Immigrate comes from 
the Latin word meaning “to move in” and emigrate come from a related Latin word 
meaning “to move out.” 

• Colonization   - to found a colony (a group of people who settle in a distant land but 
remain citizens of their native country). 

• Citizen   - a person who is an official member of a political body, such as a country. A 
person can become a citizen of the United States by being born there or by being 
given citizenship by the government.

• Indigenous   - having originated in and being produced, growing, living, or occurring 
naturally in a particular region or environment. 

Teaching Sequence
1. Word Web

a. Model a vocabulary building strategy, using the term alien as an example. Divide 
the class into six groups. Each group will be given one of the following terms: 
immigration, voluntary, involuntary, emigration, colonization, indigenous, and 
allowed ten to fifteen minutes to fill in their word web using the same model as 
the class previously used. Students will take notes as each group presents their 
web. 

b. Discuss the difference between voluntary and involuntary immigration. Point out 
that an estimated 10 million Africans were forced from their homeland and 
brought to the Americas on ”slave ships”.

Definition – a person who 
lives in one country, while being 
a citizen of another

        Word - Alien

   Synonym - foreigner       Antonym – native 

Content sentence – Since 
Agatha was born in Ireland, and 
has not been naturalized, she is 
considered an alien in the U.S.

Part of speech – noun, but 
can be an adjective

Related topic - immigrant

1



Lesson 2– The First Wave   (1845 – 1855)
Objectives -  Students will:

• analyze information from the 1845 and 1855 NYS Census, 
• predict why certain immigrants immigrated to the U.S.

Materials
• Census Data Sheet 
• Student Activity Sheet 2 

Background Information
Several years after the colonists declared their independence from England, our new 
government created a constitution that required conducting a census of all 
"Persons...excluding Indians not taxed" be conducted to determine the collection of 
taxes and the appropriation of seats in the House of Representatives. From 1790 until 
the present, the federal government has conducted a census every ten years. New York 
State conducted its own census every ten years beginning in 1825 up until 1875. They 
also took a census in 1892; then every ten years from 1905 to 1925.  Many of these 
early census records have been lost or destroyed. No information was taken as to a 
person’s country of birth until the 1845 NYS Census.

Teaching Sequence
1. Interpreting information from the census

a. Explain why and when censuses were first introduced in the United States. 
Remind students that the last federal census was taken in 2000. Explain that the 
information on these two charts was taken from the 1845 and 1855 NYS Census.

b. Distribute the Census Data Sheet and the accompanying Activity Sheet #2 to 
each pair of students. After the students complete their sheets, call on speakers 
to discuss their findings.  This activity will lead into the question: Why did 
immigrants come to this county?

2



Ulster County 1845 Census Summary
 Total Countries of Foreign Birth

Total Population of Ulster County – 48,907
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Total Population of Ulster County – 67,936
Total Immigrant Population – 13,201
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Activity Sheet 2  
1845 and 1855 NYS Census

Name/s ___________________________________________________________

1.   Use the information from the 1845 and 1855 Census Summaries to fill in the 
following charts:

2. The 1845 Census Summary lists several countries as well as continents of foreign 
birth. Fill in the chart with the names of the six countries listed.

3. The 1855 Census Summary only lists the top five countries of birth. Fill in the chart 
with the names of those five countries. Place a check next to the countries that 
appear on both the 1845 and 1855 Census Summaries. 

4.  How many immigrants from England, Scotland and Ireland came to Ulster County in 
1845?  In 1855?

Total Immigrants in 1845 Total Immigrants in 1855

5.  How many more immigrants came to live in Ulster County in 1855 than 1845?  Why 
do you think this change occurred?

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Total Population of 
Ulster County in 

1845

Total Population in 
Ulster County in 

1855

Total Immigrant 
Population in Ulster 

County in 1845

Total Immigrant 
Population in Ulster 

County in 1855

1845 Countries of Foreign Birth

1855 Top Countries of Foreign Birth
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Lesson 3– The Irish Potato Famine of 1846
Objectives -  Students will:

• determine the reasons why Irish citizens 
immigrated to the US,

• examine an 1847 newspaper clipping and infer 
New Yorkers’ opinions of the new immigrants,

• create a cause and effect chart,
• write a letter to a New York newspaper 

describing the conditions in a town in Ireland.

Materials
• Student Activity Sheet 3 – New York Sun

Background Information
During the winter of 1845-1846 a severe blight struck the Irish Potato crop. Potatoes, 
the staple of the Irish diet as well as a means of barter and paying rent, turned black 
and rotted in the ground.  Those that ate the rotted produce became ill, spreading 
diseases such as cholera and typhus.  Without potatoes to pay their landlords, peasants 

were evicted with no means of 
sustenance. Thousands crowded into 
“workhouses”, but found no relief. In 
order to survive, there was only one 
choice. Leave Ireland! 
In the six weeks it took to cross the 
Atlantic Ocean, thousands of Irish died of 
dysentery, typhus and malnutrition. In 
one year alone, 1847, more than 40,000 
Irish immigrants died aboard ships.  
Between 1846 and 1851 more than one 
million Irish immigrated to the United 
States and Canada. The majority that 

came to the United States (75%), landed in New York City. In the year 1847 alone, 
approximately 52,000 Irish landed in NYC. Germans were the only immigrant group to 
top this number, with 53,000 immigrants arriving that same year.
By the time the Famine had ended, the population of Ireland had dropped from eight 
million to five million. Many have blamed Great Britain for their role in this famine, 
charging them with indifference to the suffering and starvation that occurred under their 
reign.

Teaching Sequence
1. Understanding the Famine

a. Lead a discussion on the Irish Potato Famine, describing the hardships faced by 
Irish peasants. Define blight, a disease that withers and destroys plants, and 
explain how the potato was the staple for the Irish diet.

2. Reading a newspaper excerpt
a. Distribute Activity Sheet 3. Allow students time to read the quote and answer the 

questions.
b. Have volunteers read their responses to the class.
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Extension Activities
• Create a cause and effect chart. 

• Students write an editorial to a New York newspaper describing the conditions in 
your town in Ireland. (Students need to look at a map of Ireland and choose a 
real town)

• Students research diseases that many immigrants contracted such as 
 “ship fever” – also known as typhus
 dysentery
 cholera
 malnutrition

• Read the quote:
“Ireland is in your hands, in your power. If you do 
not save her, she cannot save herself. I solemnly 
call upon you to recollect that I predict with the 
sincerest conviction that a quarter of her 
population will perish unless you come to her 
relief.”

- Daniel O'Connell to the 
British House of 
Commons, 1847.

Ask students to write what they think the quote means. Did Mr. O’Connell’s 
prediction come true? 

Cause Effect

Potato blight

Poverty

Immigration

Life in United 
States
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                                           Activity Sheet 3
                                       New York Sun

The following newspaper clipping written in 1847, describes the conditions aboard a 
passenger ship arriving in New York from Ireland.

Excerpt from May 19, 1847 Cork Examiner
SUFFERINGS OF EMIGRANTS IN NEW YORK—The paupers who have recently arrived 
from Europe give a most melancholy account of their sufferings. Upwards of eighty 
individuals, almost dead with the ship fever, were landed from one ship alone, while twenty-
seven of the cargo died on the passage, and were thrown into the sea. They were one hundred 
days tossing to and fro upon the ocean, and for the last twenty days their only food consisted of 
a few ounces of meal per day, and their only water was obtained from the clouds. 
The miseries which these people suffer are brought upon themselves, for they have no business 
to leave their country without at least a sufficient quantity of food to feed them while making 
the passage. —New York Sun

1.   Based on this document and what you have learned about the famine, why are the 
passengers in this ship called paupers?  _________________________________
_______________________________________________________________
____________________________________________________________
______________________________________________________________

2.   How many passengers were aboard this ship when they first set sail from Europe? 
How do you know this?   ___________________________________________________

3.  How long was this ship at sea? ___________________________________________

4.  How long did the passengers go with little food and only rainwater to drink? ______
Why do you think this happened? __________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________

5.   What does the writer of this article feel about Irish immigration? 

Between Decks in an Emigrant Ship – 
“Feeding Time: A Sketch from Life” Harper’s Weekly

Vocabulary
paupers – very poor people.

melancholy – sad, gloomy

cargo –  the freight carried by a 
ship or plane

miseries – great pain or distress

to and fro – from one place to 
another
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Lesson 4– Arrival at Castle Garden
Objectives -  Students will:

• analyze and interpret information from an 
1865 newspaper article,

• view an etching of Castle Garden,
• compare a description of Castle Garden 

given in a newspaper article to an etching 
of this immigration center.

Materials
• Harpers Weekly Newspaper, New York 

Emigrant Depot
• Illustration of Castle Garden
• Student Activity Sheet 4

Background Information
Castle Garden, first called the Southwest Battery, was located in lower Manhattan, 
at the present site of Battery Park. The construction began in 1808, as a fort to 
defend New York at the time of the War of 1812. After its completion in 1811, the 
fort stood ready for warfare, but was never fired upon or used.   In 1817, the fort 
was renamed Castle Clinton after DeWitt Clinton, Mayor and Governor of New 
York. In 1824, the structure was leased to the City of New York and renamed 
Castle Garden. It was to be used as an entertainment center and resort for the 
public. A period newspaper described the interior as “a fanciful garden, tastefully 
ornamented with shrubs and flowers.” It was the ideal location for band concerts, 
fireworks, scientific expositions and concerts. During the 1840’s, a roof was placed 
over the structure, permitting operas and other more serious forms of 
entertainment to be held. On August 3, 1855, Castle Garden was reopened, this 
time as an immigrant depot under lease from New York State. More than eight 
million people traveled through the gates of Castle Garden to gain entrance to the 
United States. Prior to the opening of Castle Garden, immigrants were discharged 
on the wharves of NYC, leaving them to fend for themselves in an unfamiliar 
environment. They often fell prey to thieves and con men who took advantage of 
these new arrivals. When Castle Garden was reopened, new procedures were used 
to protect and keep track of newly arrived immigrants.  The interior housed clerks, 
who noted information on each newly arriving person, a physician, who checked 
on the health of the immigrant and a labor representative, who would try to help 
immigrants find employment. Castle Garden was in operation for 30 years until it 
closed its door in 1890, making way for the new and more modern, Ellis Island.

The following excerpt was taken from the February 26th, 1858 edition of 
Harper’s Weekly, from the article titled, EMIGRANTS, AND EMIGRANT 
LIFE. It shares a glimpse into the plight of immigrants before 
immigration centers, such as Castle Garden were set up.

The above June 26, 1858 Harper’s Weekly sketch depicts Castle 
Garden in 1858, two and a half years after it had been transformed 

from a concert center to an immigration station. Castle Garden is the 
island located on the bottom left of the sketch.
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From the hour of his departure to the hour of his settlement on his final resting-place, the 
emigrant is a prey to human vultures. At the great ports where emigrants embark in the 
Old World—Liverpool, Limerick, Glasgow, Belfast, Bremen, Amsterdam, Havre—a 
brood of hungry rascals earn a fat livelihood by cheating them. Some are tricked into 
purchasing spurious tickets; others are duped into the acquisition of worthless stores;  
many are robbed outright. The most fortunate are they who simply pay a bonus to the 
sharks for tickets which are good, certainly, but which are sold at an advance over their 
proper cost. The business is most profitable at Liverpool—which is the largest emigrant  
depot of the Old World—and the chief dupes are the Irish, Englishmen, Scotch-men,  
Germans, possess a native shrewdness which often protects them against sharpers. The 
expatriated Irish cotter falls an easy prey to the first ensnarer he meets. There is a firm in 
Liverpool— they are rich merchants now—which has carried on the business of  
swindling Irish emigrants  systematically for years. They have had a house in New York 
and New Orleans; boarding-houses in both these places and in Liverpool; runners not 
only in the United States and in the port of embarkation (sic) in England, but in every 
emigration district in Ireland. For years this firm has pursued the policy of deliberately 
fleecing emigrants. It rarely wastes time on the poorer classes, such as those which are 
shipped by Unions or landlords; but it hardly ever lets an emigrant of the better class out  
of its clutches till he has parted with his last dollar. Once on board ship, and the cruel  
parting with friends over, the emigrant falls prey to a new class of masters, the sailors.  
Enough has been printed about the trials to which young emigrant girls are subject. Both 
sexes, and all ages, are the victims of a tyranny which is none the less grinding because 
nautical discipline may justify or excuse it. At sailing, the steerage passengers are  
mustered, and the emigrant learns—from the blows and jeers of the mate and crew—that  
he is “under authority.” The whole passage confirms this first impression. Sailors 
interfere with his feeding, his sleeping, and his exercise. If he be ill—as in most cases he 
is—his sufferings provoke jibes, where they do not lead to violent correction, from the 
officer of the watch. He may die if he choose, but he must not soil the purity of the deck 
or the steerage. To cook his food properly, he must fight manfully. To protect his wife  
and daughters, he must unite imposing strength with unusual courage. To resist the 
brutality of the crew, he must share their pugnacity, and surpass them in shrewdness.

At last the voyage is over, and the emigrant lands on American soil. In olden time his 
condition at this stage in his fortunes was truly pitiable. Federal, State, and municipal  
authorities regarded him with as much indifference as if he had been a bale of cheap 
goods. Scoundrels of the very lowest calibre—emigrant runners—seized him, and made 
him their own. If he had any money, they robbed him of it. If he had a pretty wife or  
daughters, they stole them too, if they could. If he had neither money nor daughters, they  
merely took his luggage. It was well for him if, after having been robbed of all he had, he 
was not beaten to death, or entrapped into committing crimes which transferred him 
almost directly from the emigrant vessel to Blackwell's Island or the State Prison. His  
betrayers were of his own kith and kin. The easiest emigrants to rob were the Irish; and 
the majority of emigrant runners belonged to the same race. The brogue was part of their  
capital in trade.

This is ancient history now. A few years ago, the railways of this State grew jealous of  
emigrant runners, and proposed to monopolize the business. With the aid of certain 
politicians, they established an emigrant depot at Castle Garden, in the city of New York,  
where immigrants are now landed, and whence they are forwarded to their destination.  
Into this depot the old class of robbers known as runners are not openly permitted to 
enter. It is a vast improvement on the old system; though whether it be itself tainted with 
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corruption appears to be matter of debate.

There seems to be some doubt whether European emigration to the United States will  
continue. Of late years it has greatly fallen off. This year it will not, most probably,  
amount to one-third what it was a few years since. Germany has thrown off its surplus.  
Ireland has got rid of its starving thousands, and there is more elbow-room for those who 
remain behind. Until some convulsion disturb peaceful trade and industry in Europe,  
there is no reason to suppose that immigrants will flow into the United States at the same 
rate as formerly; though, so long as we have vacant lands and political privileges to 
offer, we can hardly fail to levy a large percentage upon the increase of the European 
people.

 
Information on Harpers Weekly Newspapers
“Fletcher Harper published the first issue of Harper’s Weekly on January 3, 1857. 
Harper’s was aimed at the middle and upper socio-economic classes, and tried not 
to print anything that it considered unfit for the entire family to read. In addition to 
the importance of illustrations and cartoons by artists like Winslow Homer and 
Thomas Nast, the paper’s editorials played a significant role in shaping and 
reflecting public opinion from the start of the Civil War to the end of the century.”

- John Adler, Publisher of Harpersweek.com. 

Teaching Sequence 
1.  Interpreting a Newspaper Clipping

a. Explain the history of Castle Garden to the class. 
b. Distribute or read aloud the newspaper clipping, New York Emigrant 

Depot. 
c. Ask students the following questions:

• Why do you think it was so important for an immigrant center to 
be opened in New York City?

• Why was it so dangerous for immigrants to just get off the 
boat?

• Why do you think the sick were taken to Ward’s Island? 
• Do you think that was necessary?
• What year did the most immigrants arrive at Castle Garden? 

How many arrived?
• Which country sent the most immigrants to New York? What 

other countries sent large numbers of immigrants?
2.   Interpreting a Visual Record

a. Distribute the Document Packet Sheet 4 (Illustration of Castle Garden) 
and Activity Sheet 4.

b. Instruct students to use the illustration to answer the questions on the 
Activity Sheet.

Extension Activity
• Ask students to write an editorial for a local period newspaper taking 

the voice of a newly arrived immigrant describing his/her first few days 
in New York.

• Students create a tableau, or a still scene. They work in groups of 4-6 
and recreate a dramatic scene depicting immigrants onboard a ship 
bound for New York or upon their arrival in NYC. 
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NEW YORK EMIGRANT DEPOT.

Castle Garden, at the Battery, was 
formerly a theatre. It was leased by 
the Commissioners of Emigration in 
1855 and converted into an emigrant 
depot. Up to that time the newly-
arriving emigrants were victimized 
without mercy by thieves and 
scoundrels. The Garden has remedied 
the old evil, and has for ten years 
afforded a haven of security to 
emigrants. The benefits of the depot 
are numerous, both to emigrants and 
to the other parties concerned. 
Besides having a place of safety for 
the landing of his effects the emigrant 
is also relieved from the extortion of 
runners and of the sellers of bogus 
railway tickets. There is an office 
connected with the depot where 
tickets may be bought at the lowest 
rates directly from the various 
transporting companies. If the 
emigrant desires to stay in the city his 
baggage is transported for him to the 
desired locality. The depot also 
affords facilities for relieving the 
emigrant ship immediately of its 
passengers, which is a great 
convenience to shippers.

Mr. Bernard Casserly is the chief 
agent and superintendent of the depot, 
and is assisted by an efficient staff of 
clerks. Among the sub-departments of 
the establishment is an inquiry depart-
ment, where parties call for friends 
who have arrived, and where they 
have to satisfy the officer in charge 
that they are not impostors. The sick, 
to the number of about ten every day, 
are sent to Ward's Island. There is an 

intelligence-office at the garden, 
where citizens may procure male or 
female help. There is also a letter-
writing department, where the 
emigrants can write to their friends or 
have letters written for them.

Since 1847 about three million 
emigrants have arrived at this port. 
Last year the number of these was 
182,916, being an increase of 30,000 
over the previous year. The largest 
number on record is 319,223—the 
number of arrivals in 1854. If we
take the number of emigrants arriving 
at this port in 1864 we shall find that 
90,000 were from Ireland, nearly 
60,000 from Germany, and about 
24,000 from England. These three 
countries are the main sources of 
emigration. The prospect is that the 
new impulse which will now be given 
to every department of labor in this 
country will draw from Europe a
larger tide of emigration than in any 
previous period. 

Harpers Weekly Newspaper
Sept. 2, 1865
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Activity Sheet 4  
Castle Garden

Take a few minutes to look at this drawing of Castle Garden created by an artist in 1865 
from a weekly newspaper. 

1. Can you locate the exterior of Castle Garden in this illustration? Where is it?
_______________________________________________________________________

_______________________________________________________________________

2. Now, look carefully at the middle section of the drawing. List some of the things you 
see, and then describe some of the people.  

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3. There are three separate ovals located on the left, right and bottom of the picture. 
Choose one of these illustrations and describe what may be happening.

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

________________________________________________________________________

4.  Choose any people in this picture and create a dialogue for them. What might they 
be saying?
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

5.   Does this illustration fit the description you read about in the Harper’s Weekly 
newspaper? Explain your answer. (Use additional paper for your response)
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Lesson 5 – Next Stop – The  Rondout and Beyond
Finding Employment in a New Land

Objectives - Students will:
• view excerpts from the 1855 NYS Census and discover the occupations 

available to unskilled immigrants arriving in Ulster County in the mid-
19th century,

• write letters encouraging or discouraging immigrants’ families back in 
Europe to come to Ulster County,

• conduct research on 19th century immigrant occupations. 

Materials 
• Three New York State 1855 Census Sheets 
• Various books on early American trades – (check student resource list)
• Activity Sheet 5

Background Information
The majority of immigrants arriving in NY between 1845 and 1855 had been tenant 
farmers in Ireland and had no desire to return to farming after suffering through the 
“Famine” (refer to Lesson #3). Even if they had wanted to resume farming, they had 
little money to travel and purchase land. There were many job opportunities for 
unskilled laborers in areas such as the Rondout in Kingston and other nearby areas in 
Ulster County. It was not a long trip from the docks in NYC, up the Hudson, to the 
Rondout. Large numbers of men could be employed on the Rondout docks, enlarging 
and working on the D & H Canal, making bricks at the several brick factories, quarrying 
bluestone and blasting for cement in the cement mines of Rosendale. Many immigrant 
women took jobs as domestic servants, laundresses, and washerwomen.  

Teaching Sequence
1. Interpreting information from the census

a. Review what a census is and when NYS censuses were taken. (* ”Do” on the 
census means ditto, or the same as above). Census takers were often, not very 
good spellers, therefore look for the phonetic spelling of words.

b. Read the categories listed on the top of the census.
c. Distribute Document 5 and Activity Sheet 5. You may need to help the students 

reading sections of the census.
d. Ask students to recall their definition of the word alien (a person who lives in one 

country while still being a citizen of another). Students should be clear that 
aliens are people who have not been naturalized.

Extension Activities   
• Students can create an ad to invite other immigrants to come to Ulster County to 

work.
• Students write a letter to a friend or family back home telling them why they 

should or should not come to Ulster County to work.
• Students choose one individual from the list they compiled in the above activity. 

They will investigate the occupation the individual was listed as doing.  They can 
use books found in the classroom or the internet for research. Using the 
information from the chart and your research, they can write a paragraph 
explaining what the immigrant’s day might have been like. 

• Students draw an illustration of the occupation they researched in action.
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Activity Sheet 5 
 1855 Census

Use the information from the 1855 Census to fill in this chart

Choose ten individuals listed as immigrants found on the 1855 Census. List their name, 
age, nationality and occupation. Make sure to include women on your list.

Name of Resident Age Nationality Occupation

1. What town was this census taken in? ______________________________________ 

 

2. What countries are represented on this page of the census?____________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.   How many different occupations are listed on this page of the census? ___________

4. What occupations, if any, are immigrant women involved in? __________________

_______________________________________________________________________

5.   How many immigrants listed on this page have not yet become citizens of the 

United States?  How do you know this? ________________________

6. What occupations are most immigrants involved in? 

_______________________________________________________________________

_______________________________________________________________________
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Lesson 6 – Emmanuel Sampson, Prussian Immigrant 
Objectives - Students will:

• draw inferences about the life of a mid-
nineteenth century Prussian immigrant,

• work in cooperative groups to evaluate 
and choose material from various 
primary sources to create a Data Wheel. 

Materials
• Naturalization papers for E. Sampson
• Excerpt from Beer’s, Commemorative 

Biographical Record
• Excerpt of 1855 State Census
• Excerpt of 1870 Federal Census
• Receipt from Sampson Brothers
• Photo of Sampson building
• 1880 Map of the City of Kingston, 

Rondout area, executed by A. Grant 
Childs

• Data Wheel template (enlarged onto 
11”x17” heavy weight paper)

Background Information
Emmanuel Sampson and his family emigrated from Prussia in the early part of the 
1850’s. What was once the great empire of Prussia has been divided up and became 
part of Lithuania, Poland, Russia, and Germany.  The Sampson’s (Prussian Jews), as 
well as many of their fellow Prussians left Germany by the thousands between the 
1850’s up until the end of the century. By that time more than five million Germans 
found a new home in the United States. Most Germans came to the United States in 
search of the American Dream. Many men and women looked to the U.S. as a place to 
improve their standard of living. “American business cycles, wages, food prices, and 
standards of living were widely publicized in Germany beginning in the 18th century”. 
Land and railroad companies as well, often overstated opportunities for settlers in the 
Midwest. Others were looking for religious freedom or to escape service in the 
Prussian army. 

For additional information on German immigration, see The German Embassy, 
Washington, D.C.’s website:
http://www.germany-info.org/relaunch/info/missions/embassy/embassy.html 

*One of the documents used in this activity lists Emmanuel Sampson’s middle name, 
Israel, as his first name. Remind students that sometimes documents may have first and 
middle names interchanged.
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Teaching Sequence
1.   Analyzing primary document packets

a.  Break up the class into six groups. Review the types of documents provided 
in each packet. The packets should contain a naturalization paper, two 
census records, an 1852 map, a photo, secondary text from The 
Commemorative Biographical Record, and a store receipt.   
Instruct the students to read through each document and study the 
picture. Some of the documents have accompanying questions to help the 
students understand the information in the documents.  Each group should 
assign jobs to its members. The secretary is to take notes as the group 
discusses each document.

2.   Creating a *Data Wheel
a. The next step is creating a Data Wheel. 
b. Distribute the Data Wheel templates. The Wheel is divided into six outer 

sections, plus a inner oval. 
The Wheel is to be filled in as follows:

i. The inner oval – Name and illustration of Emmanuel Sampson. 
ii. The six outer sections should include:

1. Date born/died
2. Early life including the country of birth
3. Family life – include children and wife
4. Occupation, including a description of the building he 

owned
5. Any interesting details
6. How do you think Emmanuel’s life changed as a 

result of he and his family immigrating to the United 
States when they did?

c. Each group is to use the information provided in their document packet to 
fill in the information on their Wheels. Students can add illustrations to any 
of the sections.

d. Each group chooses a spokesperson and presents their Wheel to the class..
      

* - idea adapted from Tara Lindquist’s, Seeing the Whole Through Social Studies.
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AMPSON BROS.  This widely-
known house, which has the 
largest business in its line in this 

State, was founded by Israel E. 
Sampson, the father of the three 
gentlemen now included in the firm, 
and his life was a worthy example of 
the proverbial German thrift and 
industry.

S

Israel E. Sampson was born 
December 19, 1823, in Germany, and 
learned the trade of tailor, which he 
followed in his native land. There he 
married Rachel Myer, and in 1851 he 
left his native land to found a home in 
the New World, leaving his wife and 
two children in Germany until he could 
establish himself here. He was first of 
his family to come to America. 
Coming to Rondout, Ulster county, he 
formed a partnership with two others 
under the firm name of Sampson, 
Aaron & Isaacs, and they opened a 
clothing business in the basement of a 
store on the corner of canal and Strand 
streets, continuing thus for two years. 
On their separation Mr. Sampson took a 
store in the same building, on what is 
now Canal street, and embarked in 
business on his own account, meeting 
with most encouraging success. He 
enlarged his quarters from time to time 
to meet the demands of his increasing 
business, finally occupying the building 
through to Broadway. In 1861 he 
purchased the entire block bounded by 

Broadway, Strand, Canal and Ferry, 
where the business has ever since been 
carried on.  

Israel E. Sampson died 
December 19, 1873, aged fifty years, 
leaving to his sons a successful business 
which has since been enlarged and 
developed to enormous proportions. He 
began in a very small way, for when he 
and the two partners above mentioned 
commenced business they only invested 
$100 apiece. His success was a result of 
his own industry and good business 
methods, and the fortune he acquired 
was well merited. Mr Sampson was 
survived by his wife, who now resides 
in NYC, and a family of nine children, 
viz Jacob, who died in 1874, Celia, 
Philip, Tillie, died July 1888, Isaac, 
who died 1876, Morris, Ester, and 
Mamie.

Philip Sampson, born in 1854, 
in his boyhood attended the schools in 
Rondout. When a youth of only 14, he 
entered his father’s store, learned the 
shoe business, and although but a boy, 
was placed in charge of that department 
of the store, which at that time did the 
largest shoe business in the city. In 
1873, after the building was consumed 
by fire, it was replaced with an iron and 
brick structure, the finest in the city. 
During this time he opened and 
managed an opera house above the 
store, up to 1885, when it was partly 
destroyed by fire. It was then rebuilt 
and fitted up for offices. 

   

Taken from The Commemorative 
Biographical Record

- written in 1896

21



Naturalization Paper for Emanuel Sampson
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 1855 New York State Census for E. Sampson
                                                                 

                                                                      Explanation of Columns

           Questions to think about
• How many people lived in 

Emmanuel’s household? 
• How many years had Rachel 

lived in Kingston?
• Did Sarah Aaron live with the 

Sampsons?
• Could Emmanuel Sampson 

read or write (in English)?
• What was Emmanuel’s 

profession?
• How many children did the 

Sampsons have?

Number
 

Explanation

2 Of what material house built
3 Value
4 Families numbered in their 

order of visitation
5 Name of every person whose 

usual place of abode on the 
first day of June was in this 
family

6 Age
7 Sex
8 Whether black or mulatto
9 Relation to the head of the 

family
10 In what country of this State 

or in what other State or 
Foreign Country born.

11 Naturalized
12 Widowed
13 Years residence in this city or 

town
14 Profession, Trade, or 

Occupation
15 VOTERS - Native
16 VOTERS - Naturalized
17 Aliens
18 Persons of color not taxed
19 Persons over 21 years who 

cannot read or write
20 Owners of land
21 Deaf, Dumb, blind, Insane or 

Idiotic
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1870 Federal Census
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Transcription of Column Headings for the 1870 Census

Questions to think about
• How many people are now living in Emmanuel’s 

household?
• How many are Rachel and Emmanuel’s children?
• How old are Emmanuel and Rachel?
• How old is their youngest child? 
• What businesses are Jacob and Phillip involved in?
• Which family members are listed as citizens of the 

United States?
• Who is Anna Murphy? Why is she living in the 

Sampson household?
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1896 Receipt 
Sampson Brothers 
Clothing Store 

Questions to think about
• What is the date on this receipt?
• Who were the goods sold to?
• What was bought?
• What does that tell you about some of the services Sampson Brothers 

provided?

Questions to think about 
• Describe the building? 

How many stories high 
is it? What material 
does it appear to be 
made of?

• Can you read the signs 
in front of the building?

• Who do you think would 
shop here? What type of 
goods do you think they 
might sell here?

Sampson Opera House 
1874 
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Activity Sheet 6
Data Wheel Template

28



Lesson 7– From the D & H Canal to the Cement Mines of 
Rosendale

Objectives - Students will:
• analyze and interpret an archival illustration,
• compare and contrast an 1875 illustration 

with an archival map of the same area,
• locate specific areas of interest on an 1875 

map of Rosendale. 

Materials 
• 1875 Beers Illustration of Lawrenceville 

Cement Company
• Student Activity Sheet 7a 
• 1875 Beers Map of Rosendale and 

Lawrenceville
• Student Activity Sheet 7b
• 1’ piece of string for each student
• Rulers
• Magnifying glasses

Background Information
The Delaware & Hudson Canal began its operation in 1828, spanning 108 miles from 
Honesdale, Pennsylvania to Eddyville on the Rondout Creek. From the Rondout area in 
Kingston, barges shipped the goods, mainly anthracite coal, down and up the Hudson 
River to NYS and Canada. 
For more information on the Canal go to the D & H Canal Museum site at: 
http://www.canalmuseum.org/museum.htm or the National Parks site at: 
http://www.nps.gov/upde/d&hcanal.htm 
An extensive bibliography of books for teachers and students about the canal can be 
found at: http://www.nps.gov/upde/D&HEduc/D&Href.htm 

With the onset of the canal era, the need for a specific manner of cement, impervious to 
water was in great demand. Mud and lime had previously been used as a mortar, but 
would eventually grow soft after time when submerged in water. 
Hydraulic cement, first discovered by the Romans was rediscovered locally in Rosendale 
in 1825. By 1828, Watson E. Lawrence opened a cement factory in Lawrenceville 
(Rosendale) and is credited as being the first person to manufacture cement in 
Rosendale. During the last half of the nineteenth century, Rosendale had provided 40% 
of the nation’s cement supply.

Teaching Sequence
1. Interpreting information from an illustration

a. Divide class into groups of three or four.
b. Distribute Lawrenceville Cement Company illustration and Activity Sheet 7a to 

each group.
c. Discuss what an industry is – (a place where businesses or factories are making 

or producing goods).

D & H Canal, courtesy of Jack F. Matthews Collection
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d. Instruct students to look carefully at the illustration and then answer the 
questions on the activity sheet.

2. Comparing an illustration to a map
a. Explain that the illustration they have just worked with is represented on the 

1875 Beers Atlas map of Rosendale and Lawrenceville. 
b. Distribute 1875 Map of Rosendale to each group.
c. Instruct students to use this map to complete the activity sheet.

Courtesy of Jack F. Matthews Collection
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Activity Sheet 7a
1875 Beers Atlas Illustration 

Take a few minutes to study the illustration and then answer the following 
questions:

List at least ten objects visible in this illustration:
1. _________________                              6. ______________________

2. _________________                              7. ______________________

3. _________________                              8. ______________________

4. _________________                              9. ______________________

5. _________________                            10. ______________________

2.  What time of year does it appear to be? Why do you think this? What are the clues? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.  What are the objects floating in the water?  What might these objects be carrying? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

4.  Do you see evidence of any industries? If so, what are they?  Why do you think they 

were built at these locations? ___________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

5.  Write your own title or a caption to this picture. 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________
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Activity Sheet 7b 
Map

Name ______________________________________________________________

Use the 1875 Map to answer the following questions:

1. Locate and circle the Lawrenceville Cement Company shown on the previous 

illustration.

2. Circle three other cement companies. What are their names?    

___________________________                ______________________________

___________________________

3. Locate the Delaware & Hudson Canal. What body of water lies adjacent (near) to 

the canal? 

______________________________________________________________

4.  Locate two areas with cement kilns. Use your dictionary to discover what a kiln is.
_______________________________________________________________________

_______________________________________________________________________

5.  Locate the office of the D & H Canal Co.  What direction would you need to travel to 
get from the Lawrenceville Cement Company to this office? 

_______________________________________________________________________

_______________________________________________________________________

6. The scale of this map states that 30 rods = one inch.
If an area on the map is two inches long, how many rods would that equal?

_______________________________________________________________________

_______________________________________________________________________

Extra credit
If 320 rods = 1 mile, where would you end up if you traveled east for one mile from the 
kilns of the Lawrenceville Cement Company along the D & H Canal route? 
(Hint – divide the number of rods in a mile by the number of rods in an inch. That will give you how many 
inches are equal to one mile. Then use your string to calculate that distance.)
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

1875 Beers Atlas 
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Lesson 8– Newark Lime and Cement Company
Objectives - Students will:

• gather information from an archival photo,
• hypothesize as to the type of work depicted 

by the men in a photo.

Materials
• Early Artisans by Bobbie Calman
• Student Activity Sheet 8

Background Information
In 1845, the Newark Lime and Cement Company 
opened on the Rondout in Kingston, NY. The 
Rondout was an excellent location to start up a lime 
and cement business due to the close proximately of 
the Hudson River and the abundance of limestone. 
By 1880, more than 1,000 men were employed in the 
Ulster County cement business. Coopers, craftsmen 

who make 
wooden barrels or tubs, are depicted in the 
photo used in this activity. They were an 
essential component of the cement industry 
and were needed to construct the barrels in 
which to hold the cement.
An interesting detail to point out is the man 
seated on the lower right side of the photo, 
Joseph Murphy, son of Irish immigrants, went 
on to become one of Kingston’s most famous 
fire chiefs. 

Teaching Sequence  
1.  Interpreting an archival photograph

a. Distribute a copy of the photo to each student. (This activity can also be 
accomplished in groups).

b. Explain that this photo was taken around 1890 at the site of the Newark Lime 
and Cement Company in Kingston.

c. Instruct the students to take two or three minutes to carefully examine the 
photo. 

d. If students are having difficulty completing the last question, give them a 
clue – (to pay close attention to the wooden circles in the men’s hands and 
at their feet.)

2. Class discussion
a.   Ask students to hypothesize what having the job of a late c. 1900 cooper 

entailed. 

c. 1900 - site of the Newark Lime and Cement 
Company, Rondout, Kingston, NY. 1875 Atlas. Beers 
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Activity Sheet 8
Who are these Men?

1. Describe the men posing for this photo? (Look carefully at their clothing)
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

2.  List any objects you see in the photo. 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.  What occupation are these men involved in? What clues did you use to determine 

that?    _________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

Name ____________________________
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Lesson 9– Attitudes Towards the New Immigrants  
Objectives - Students will:

• analyze diary entries from Nathaniel Booth, a Kingston immigrant,
• make assumptions as to what the attitudes of local Kingston residents were 

regarding immigrants.

Materials 
• Student Activity Sheet 9

Background information
Nathaniel Booth, an English born resident of Kingston, left behind 
two diaries that range from the years from 1844 to 1854.

 “The diaries of Nathaniel Booth are an indispensable 
account of daily life in the mid-nineteenth century for an 
immigrant new to America.  Booth emigrated from England 
to New York in the mid 1830’s and kept a detailed daily 
journal of the struggles, achievements and failures facing 
him everyday.  He gives accounts of numerous jobs, 
including work on the D & H Canal, cement mines and 
merchant stores along the Rondout creek. The journal 
follows Booth to his move out west in 1846, and then back 
again to New York in 1848 and continues through 1854, all 
the while chronicling his adventures while trying to become 
successful in America.”    -   Lisa Bruck, the Senate House

Teaching Sequence
1. Reading a diary

a. Discuss how we can use primary sources, such as 
diaries, letters, etc. to understand people’s attitudes in 
the past. Explain who Nathaniel Booth was and that his 
dairies are currently owned and housed at the Senate 
House Museum in Kingston.

b. Distribute the Activity Sheet with excerpts from Nathaniel Booth’s Diary. 
Direct the students to use the excerpts on the top of the page to answer the 
questions on the activity sheet.

2. Class discussion
a. Ask students to think about what a stereotype is.  Pose the following 

questions:
“How are stereotypes perpetuated?”
“What stereotypes do you think Booth holds about the Irish?”
“What stereotypes do you see in the news, on TV shows or in 
advertisements?”

Extension Activities
• The Book, Open Minds to Equality: A Sourcebook of Learning Activities to 

Promote Race, Sex, Class, and Age Equity by Nancy Schneidewind is filled with 
activities to help students become aware of bias and stereotypes.  The teacher 
can choose any of the activities he/she chooses. 
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Activity Sheet 9 
 Nathaniel Booth’s Diary

Transcription 
May 21, 1850
Today a regular Irish row came off in the cooper’s shop the cause of which was some poor devil had 
the misfortune to be born in Tipperary (a town in Ireland) and the rest considered it sacred duty to 
half murder him – a great clan fight came off in Rondout on Sunday among the Irish – 11 persons 
engaged were lodged in jail yesterday. 

 

Transcription 
Saturday Dec. 15 1849

{Received a letter from Henrietta King - interesting of course - she always writes in the 
same spirit - no news of consequence} - started for New York by the Emerald - on board were two 
noisy fools who kept the cabin in confusion with their senseless racket - after a while they quarreled 
then fought and I am happy to say both got hurt - they were Irishmen - I had almost added "of 
course" - certain it is the lawyers get half their support from that nation 

1. Based on these two diary entries, what do you think Nathaniel’s and some other 
Kingston resident's attitude was toward Irish immigrants?  Use two examples from 
Nathaniel’s diary to support your answer. 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________
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Lesson 10– The Wretched Road to the Poorhouse
Objectives - Students will:

• view UCPH documents and 
discover the nature of illnesses 
affecting immigrants arriving in 
Ulster County,

• interpret data from a pie graph 
and draw conclusions as to why 
many immigrants were admitted to 
the Ulster County Poorhouse,

• interpret information from an 1852 
poorhouse ledger.

Materials
• Student Activity Sheet 10

Background Information
From 1828 until 1976, Ulster County residents as well as newly arrived immigrants who 
could not support themselves, were sent to a facility in New Paltz called the Ulster 
County Poorhouse. The Poorhouse supported the unemployed, the unemployable, the 
crippled, the ill, the homeless, elderly and mentally ill of the county. For more 
information and photos, please go to http://www.co.ulster.ny.us/poorhouse website.

SHIP FEVER
Many newly arrived immigrants contracted Ship Fever on their trip aboard overcrowded, 
filthy ships. Once arriving in NY, many chose to travel up the Hudson in search of 
employment. For some, their arrival came too late, having incubated the dreaded Ship 
Fever (caused by bites from lice and fleas). With no one to take care of them, many 
were sent to the Ulster County Poorhouse. 

Ship Fever, also called Typhus, was once called gaol fever or ship fever because it was 
common in prisons and on ships that had been at sea a long time.  Typhus is common 
with people who do not bathe or change clothes often and must live in close quarters.  
Lice cling to clothing and are easily passed from person to person. They move quickly 
from one person to the next when body temperature changes, as in death or fever, 
since lice cannot withstand changes in body temperature.
A louse becomes infectious six days after it has bitten an infected person or a rat. 
People become infected by the louse either by scratching it into her/his skin or the 
puncture wound the louse has made. The louse will itself die, ten days after it is 
infected. It takes approximately twelve days for an infected person to show symptoms. 
The symptoms include high fever, headaches, chills, body aches, and pains. The next 
stage may be delirium, coma and heart failure. Reddish spots appear on the body 
resembling fleabites. At present, Typhus can be cured by antibiotics. 

Courtesy of Haviland-Heidgerd Historical Collection
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Teaching Sequence
1. Class discussion of poorhouses

a. Explain what a poorhouse was using information from the Ulster County 
Poorhouse Project Website.

2. Analyzing and interpreting information
a. Distribute Activity Sheet 10 (two sided).
b. Point out vocabulary word on side two.

prevalent: existing, happening, or used widely. 
malignant: threatening to life and health, deadly.
afflicted: to cause to suffer, as from disease, pain, or trouble.
quarantine: the prevention or tight control of the movement of people, 
animals, plants, or goods out of a region to keep pests or disease from 
spreading.

3. Writing an essay
a.   Document Based Essay:  Assign the following DBQ to the class: 

Using the information from the previous documents and your 
knowledge of social studies, write a well organized essay describing 
the hardships many immigrants faced when coming to the United 
States. 

b.   Direct students to use the information they have learned from the chart, 
ledger, newspaper article and class discussion to write a well organized essay 
describing the hardships many immigrants faced when coming to America. 
Remind students to include an introduction, body, and a conclusion.

Grounds of Ulster County Poorhouse, c. 1940
Courtesy of Gail Logan
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Activity Sheet 10 
 Ulster County Poorhouse

Number of Immigrants Admitted to the
Ulster County Poorhouse in 1852 including 

Reasons for their Admission

41

8

22

2

Sicknesses including Ship Fever

Destitute & no work

Crippled

Old Age

1. According to this pie chart, what was the main reason immigrants were sent to the 
Ulster County Poorhouse? Why do think this is so?
____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

2. How many immigrants were sent to the Poorhouse due to old age? _____________

3. How many immigrants had no place to live or didn’t have a job?  _______________

The following document was taken from the 
April 1852 Ledger of the Ulster County Superintendent of the Poor:

             Transcription

          

4.

5. What country did he emigrate from? ______________________________________

Why did he end up at the Poorhouse? 

Michael Maha  a
Co. pauper age 25 years
Ireland  Ship Fever

Name ______________________

6.

How old is Michael Maha ? ______________________________________________n

n

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________
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Many immigrants landed in Kingston, having contracted “Ship Fever” on their 
trip here from Europe. Read the following newspaper article and find out 
more about “ship fever”.

7. According to this newspaper, what disease is most prevalent in New York?
____________________________________________________________________

8. Where are the sick immigrants being cared for? 
_________________________________________________________________
_________________________________________________________________

9. Why are local citizens afraid? If you were living at this time, how would you feel? 
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________

10. What has happened to the doctors treating the sick? 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

11. What is the attitude of the person writing this article? ____________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

June 18, 1847 Cork Examiner
Extract of a private letter from New York—JUNE 1ST, 1847—"Ship fever is now very 
prevalent here. It is, properly speaking, a most malignant kind of yellow fever. In 
almost every vessel that arrives several persons are afflicted with it, in consequence 
of which all the hospitals are full. The Board of Health are fitting up temporary 
places for the reception of patients. From the numbers that have been attacked, it is 
feared, that the fever will spread through the City as soon as the warm weather sets 
in. 
At present it is confined to the neighbourhood of emigrant boarding houses. Dr. Van 
Buren, who has been stationed at the quarantine ground, has died of it, and several 
of the doctors that have been attending the Marine hospitals are ill with it. 567 have 
died on the passages from Great Britain to New York, since the 1st of January."

Vocabulary
prevalent: existing, happening, or used widely. 
malignant: threatening to life and health, deadly.
afflicted: to cause to suffer, as from disease, pain, or trouble.
quarantine: the prevention or tight control of the movement of 
people, animals, plants, or goods out of a region to keep pests 
or disease from spreading

_________________________________________________________________

_________________________________________________________________
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Lesson 11– Immigration Legislation
Objectives - Students will:

• identify major events in the history of legislation pertaining to U.S. immigration,
• create a timeline or chain of events listing the top five legislations pertaining to 

immigration,
• research current immigration laws and debate their necessity.

Materials 
• construction paper, scissors

Background Information
The following is a list of important legislation in the history of U.S. immigration:

• 1790   - law passed making citizenship available to aliens after a two-year 
residency.

• 1795   - a three step process is instituted for granting citizenship 
• 1798   - John Adams passes Alien and Sedition Acts, moving the length of time an 

immigrant needs to reside in the U.S. to 14 years.
• 1802   - the amount of time need to prove residency is again changed, this time 

back to five years.
• 1819   - Steerage Act – All ships bringing immigrants to the U.S. need to provide a 

manifest (list) of their passengers.
• 1855 -   Castle Garden opens – first official processing center for immigrants is set 

up.
• 1875, 1882, 1892   - A series of Acts passed limiting immigration (entry of “idiots, 

lunatics, convicts, and persons likely to become a public charge are restricted 
from entering the U.S.”).

• 1882   - Chinese Exclusion Act – limits the number of Asians allowed in the 
country. This law was not repealed until 1943. Also a 50-cent tax is placed on all 
immigrants to be paid by the transportation companies. 

• 1891   - The National Office of Immigration is created – the health of all 
immigrants is checked, those found ill are sent back to their native country.

• 1892 -   Ellis Island opens its doors. In the next 30 years, over 12 million 
immigrants will enter the United States through this center.

• 1921   - Quota Act - limits are placed on the number of immigrants entering the 
country. The 1910 Census is used in a formula to decide how many immigrants 
are allowed from each country. (3%)

• 1924 -   Second Quota Act - This time 3% of the population of each nationality 
from the 1890 census is used to determine the number allowed to enter the 
country.

• 1954 -   Ellis Island is closed.
(For the purpose of this curriculum I have stopped here, although many more Acts have 
been passed)   
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Teaching Sequence
1. Class Discussion

a. Explain the important legislation that has been passed on the subject of 
immigration.

2.   Create a timeline
a. Students work with a partner to create a timeline of important events, or create 

a paper chain. Each pair is given one law to explain. 
b. One student from each pair comes to the front of the room and finds her/his 

place, chronologically. Each presenter shares her/his law with the class.
c.   The timeline cards or chains are placed around the room.

3.   Class Discussion
a. Ask students how these laws may have effected the general and immigrant 

population of the time.
b. Ask students why they think some of these laws were passed. “Were they 

necessary?”

Extension Activity
• Students research current immigration legislation and write about how these laws 

affect their own lives. 
• Students can choose a law that was discussed in class. They can research the 

political climate that preceded the passing of the law.
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Lesson 12– The Next Wave
Objectives - Students will:

• view statistical information gathered from the 1890, 1900, 1910, 1920 and 1930 
Federal Censuses and determine who were the next wave of immigrants coming 
into Ulster County,

• identify patterns of immigration in Ulster County,
• analyze a chart and interpret the data,
• evaluate the importance of Ellis Island as an immigration station.

Materials
• Student Activity Sheet 12

Background Information
According to Ulster County Census statistics, the immigrant populations of Ulster County 
soared in 1910, with Italian immigrants topping the chart. Most of these immigrants 
came through the doors of Ellis Island. Please refer to www.ellisisland.com and Ellis 
Island, Gateway of Hope, by local author, John Burdick for further information on Ellis 
Island. 

Teaching Sequence
1. Analyzing a chart

a. Distribute the Activity Sheet to the students.  Ask them to read the chart 
carefully and then proceed to answer the questions.

b. After students have completed the work, ask for volunteers to answer the 
questions.

2. Class discussion
a. Point out the impact of Ellis Island on the history of the world. 
b. If the classroom has internet access, use the Ellis Island website to help explain 

the importance of this immigrant center to the class.

Extension activities
• Students can ask their parents about their ancestors. The class can compile the 

information and create a chart similar to the following: 

Students can then convert the data into a graph

• Take the class on a fieldtrip to Ellis Island 

Name of 
Student

Ancestor’s 
Country of 
Birth

Year 
Immigrated

Port of 
Entry

Cindy
Will
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Activity Sheet 12 
  The Next Wave

The following chart shows the change in immigrant populations between 1890 and 
1930. Use this chart to help answer the following questions:

1.   Fill in this chart with the name of the country that sent the most immigrants each 
ten year period.

Year Country
1890
1900
1910
1920
1930

2.   Which country’s immigrant population went down every ten years between 1890 

and 1920?  Why do you think this happened? __________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.   Which immigrant population soared in 1910? _______________________________

4.   What port of entry do you think most of these immigrants came through? Why? 

_______________________________________________________________________

_______________________________________________________________________

Ulster County Chart of Immigration 
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Lesson 13– Reading Between the Lines
Objectives - Students will:

• make predictions as to how some residents of our 
county received local Italian immigrants,

• interpret and summarize various nineteenth and 
early  twentieth century newspaper clippings,

• create a chart, 
• draw inferences concerning attitudes towards local 

immigrants.

Materials
• Student Activity Sheet 13a 
• Archival Newspaper clippings
• Student Activity Sheet 13b

Background Information
“The large majority of Italians who came to America in the period 1876 to 1930 came 
from the area south of Rome, called the Mezzogiorno, which literally means “mid-day” 
because of the hot climate. Many factors caused the exodus from southern Italy. With 
the unification of Italy in 1870, the feudal system in Sicily came to an end, leaving poor 
peasants with no land to farm, and no money to buy or rent land. The central 
government’s primary focus was on the industrialization of the north, while the problems 
of the south were neglected. High taxes, meant to spur economic growth in the north 
further added to the problem. Uprisings by peasantry were harshly repressed by the 
Italian government in the 1890’s. Sicily fared no better under a unified Italy than it had 
under centuries of foreign control.” – Linda Tantillo

Booker T. Washington is quoted to having said the following after his visit to southern 
Italy: 

“The negro is not the man farthest  
down. The condition of the coloured 
farmer in the most backward parts of  
the southern States in America, even 
where he has the least education and 
the least encouragement, is  
incomparably better than the 
condition and opportunities of the 
agricultural population in Sicily.”

“The world’s agricultural markets were changing at this time as 
well. In 1880, American wheat crops flooded Europe, citrus fruit from California and 
Florida competed with Italian imports, and new tariffs reduced wine exports to France. 

Several natural catastrophes at the turn of the century added to the problem: eruption 
of Mount Vesuvius and Mount Edna, major earthquakes, and loss of Sicilian grape 
vineyards to an outbreak of phylloxera, a type of plant lice that attack grape roots.
At the same time, North America was in the midst of large-scale industrialization and 
was hungry for laborers. Better means of transportation in the form of steamships 
meant faster and cheaper trans-Atlantic voyages.

Courtesy of Jack F. Matthews Collection
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Between 1900 and 1916 more than three million Italians immigrated to the United 
States. By 1920, Italians were the second largest foreign group in the U.S. - 80% of 
these people migrated from southern Italy, with New York City being their main port of 
entry.”                                                                                 - Linda Tantillo

Italians poured into Ulster County from Ellis Island as well as other ports on the east 
coast, traveling by boat or train. Most Italian men came without their wives, hoping to 
establish themselves, and then send for their families. Men filled the need for cheap 
labor in the brickyards of Kingston, fruit farming in all areas of the county, bridge and 
home building, laying trolley tracks and assorted masonry work. How did so many 
Italians know they could find employment in Ulster County? One method was the 
recruitment system. Recruiters, often Italians themselves, met the newly arrived 
immigrants and funneled them upstate. Others were told in Italy by letters of the 
opportunities waiting for them in our Ulster County. 

The various newspaper clippings assembled for this activity were found in New Paltz and 
Highland Newspapers dating from 1882 to 1920. All were found at the Haviland-
Heidgerd Historical Collection in New Paltz. 

Teaching Sequence
1.  Interpreting an archival photograph

a. Distribute a copy of the photo to each student. (This activity can also be 
accomplished in groups)

b. Instruct the students to take two or three minutes to carefully examine the 
photo. 

c. If they are having difficulty completing the last question give them a clue – 
2. Class discussion:

a. Read excerpts from the story of one local Kingston immigrant.
b. Explain why so many Italian immigrants came to Ulster County between 1890 

and 1920. Ask students how they think local residents will feel towards their 
new Italian neighbors.

3. Interpreting archival newspaper articles
a. Divide class into groups of four. Each group will assign roles to each of their 

members. Hand out packets.
b. Direct students to read the newspaper clippings and fill in the information on 

the chart. Explain, using an example of what is meant by the attitude of the 
person writing the article.

c. Ask for each group to provide a speaker to share their responses with the 
class.

Extension Activity
• *Use Paul Fleischman’s, Joyful Noise, poetry as a model for creating “Poems for Two 

Voices”. Students work with partners to create “voices” for newly arrived 
immigrants.

Voice of immigrant Both voices Voice of resident

* adapted from Seeing the Whole in Social Studies by Tarry Lindquist
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Activity Sheet 13a - Analyze a Photo

1. Describe the men posing for this photo? ___________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

2.  List the objects you see in the photo. Describe the material in the background.  What 

are some of the men holding? _______________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

3.  When do you think this photo was taken? _______  Why?  _____________________ 

_______________________________________________________________________

_______________________________________________________________________

4.  What occupation are these men involved in? What clues did you use to determine 

that? ___________________________________________________________________ 

_______________________________________________________________________

_______________________________________________________________________

Name ___________________________
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Activity Sheet 13b
Reading Between the Lines 

Use the information from the newspaper clippings to fill in the following chart:

Date of 
Article

Occupation of Italian 
Immigrant

Attitude of the Writer of the Article Towards 
Local Italians &/or Interesting Details
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Lesson 14– Water for a Thirsty City
Objectives - Students will:

• interpret information from the 1910 Federal Census,
• debate the viewpoints of Ulster County residents living in the path of 

the Ashokan Reservoir and officials of the NYC Water Supply Company.

Materials
• 1910 Town of Olive Census
• Discussion Web Format Sheet

Background Information
The following excerpt is found in the essay, The World’s Greatest Aqueduct by 
Alfred Douglas Flinn of the Board of Water Supply of the City of New York. It 
was published in Harper's Monthly in 1909. The complete text can be found at 
http://www.catskillarchive.com/rrextra/dnaque.Html

THE Catskill Mountain water system being constructed for New York City is 
one of the most notable engineering enterprises ever undertaken. Ranking with 
the inter-oceanic canals at Suez and Panama, the Assuan irrigation works in 
Egypt, and the projects which are converting western America's wastes into 
fruitful fields, the Catskill aqueduct, with its tributary reservoirs, probably 
surpasses any one of them in the variety of problems to be solved. Although 
undertaken by a municipality, these works in magnitude and cost compare with 
national enterprises.

Imperial Rome's longest aqueduct was fifty-seven miles in length; the Catskill 
aqueduct will be ninety-two miles long. Rome, with hordes of laborers from 
conquered domains, carried its aqueducts at the hydraulic gradient across 
valleys on imposing masonry arches. Modern explosives and rock-drills enable 
New York to tunnel in solid rock beneath valleys and rivers, avoiding masonry, 
which is now expensive, and which is likely to suffer in New York's severer 
climate. 

Approximately forty miles of new highway and thirteen miles of new railroad 
will have to be built. A concrete arch bridge at the dividing dam will afford 
connection between the northern and southern sides of the reservoir. Seven 
villages and many scattered dwellings and other buildings now dotting the 
valley will have to be razed. From forty small cemeteries all the bodies in 2500 
graves must be removed. All trees and brush will be cut and taken away or 
burned. The landscape will be changed, but guarded by the somber mountains, 
Ashokan Lake will add to the attractiveness of the scenery.
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Camilla Calhoun, in her compelling essay, A Town called Olive, speaks of the 
plight of the more than 2,000 residents of the towns that were to be razed for 
the completion of the Aqueduct. Her ancestors were among those who were 
uprooted for the sake of New York City's drinking water. 

“Imagine the logistics of getting 2,000 people, some who 
had lived there for generations, to move from their homes 
in this lush, fertile valley at a time when transience was 
uncommon. One thousand New York City residents, who 
had second homes there, also lost their homes. Located in 
the valley, among other things, were 35 stores, 10 churches, 
10 schools, 1 gristmill, and 7 saw mills. In order to begin 
the exodus from the valley, the Commissioner of Appraisal 
had to post notices warning property owners ‘that in less 
than two months title to their property would be vested in 
New York City and they would be subject to a ten-day 
notice to move. The State Water Commission had 
supported the plan despite the fact there were hearings and 
residents fought the city's plans with capable lawyers.”  

Calhoun, states that the reservoir was built by nearly 3,900 laborers, made up 
of mostly Italian immigrants and African American workers from the south. 

“Many of the men working on the reservoir had families. 
Two segregated schools were built for their children, one 
for the Italians and one for the African Americans. Many of 
the laborers carried weapons. Fights broke out on a regular 
basis, with several fatalities. The watershed police, whose 
job today is to protect water quality, was originally 
established to protect residents and keep peace in the labor 
camps.“

Her complete essay can be found at  www.reflector.net/watershed 

Another wonderful site for background information on the Ashokan 
Reservoir written by students at the Bulkeley Middle School in Dutchess County 
titled, Underwater Towns, can be found at: 
http://  www.rhinebeckcsd.org/bulkeley/hvhome2003/sokolowskibwebpage     

Diane Galusha, in her book, Liquid Assets, states that unskilled workers 
working during that time earned $1.20-$1.60 a day. Water boys, as young as 
nine, earned $1 a day. They had the job of hauling twelve quart pails a half a 
mile and back to their starting point several times a day.  Pipe fitters, pump 
men, and plumbers earned $2 a day, stonemasons made $3 per day, and 
powder men made $10.16 per week. The workers were charged a monthly fee 
of $20-$22.50 for their room and board in the company camp, and some 
greatly struggled to pay it.
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Teaching Sequence
1. Analyzing a Census

a. Call students attention to the nationalities, ages, and races on the 
1910 Census. 

2. Creating a Discussion Web 
a. Assign a partner to each student. Pose the following question: Did 

the NYC Water Supply Co. have the right to build the 
Ashokan Reservoir? (Remind them to think of the thousands of 
jobs created that were filled by immigrant labor)

b. Working with the Web format, students take turns filling in the yes 
and no columns of the chart, the reasons they agree or disagree 
with the question. Students are to try to have equal numbers on 
either side of the chart. By looking at both sides of the issue, they 
will be engaged in critical thinking.

c. Ask each pair to join with another pair and compare their 
responses. At this point, they are to decide, as a group, if they 
agree or disagree with statement. They are to choose the main 
reason for their choice and their final conclusion and fill in the 
appropriate boxes on the Web. The goal is to work towards a group 
consensus. Each person is asked to keep an open mind. Remind 
students that it is okay to disagree. There will be opportunities to 
voice their opinion during the class discussion.

d. Each group is asked to pick a speaker to share their responses with 
the class. After the speaker has finished presenting, others in the 
group are given an opportunity to voice their opinions.

e. Ask students to think of other possible solutions to this dilemma.

Extension Activity

• Play a recording of Molly Mason and Jay Unger’s, 
Ashokan Farewell. Have students write down their 
reaction to the melody. “What emotions does the song 
bring to mind?”
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Reasons
Reason

Did the NYC Water 
Supply Co. have the 

right to build the 
Ashokan Reservoir?

No Yes

Conclusion

Activity Sheet 14 - Discussion Web
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Lesson 15– The Naturalization Proceeding
Objectives - Students will:

• analyze Ulster County naturalization documents,
• compare and contrast the different procedures immigrants needed to go through 

during different time periods to become American citizens,
• role play a naturalization proceeding.

Materials
• Naturalization paper – Magdalena Yerger
• Naturalization paper – Frank Fiumefreddo
• Naturalization paper – Li Yi See Toe
• Student Activity Sheet 15

Background Information
According to the U.S. Citizenship and Immigration Services website www.  uscis.gov/   
Naturalization is the process by which U.S. citizenship is conferred upon a foreign citizen 
or national after he or she fulfills the requirements established by Congress in the 
Immigration and Nationality Act (INA). The general requirements for administrative 
naturalization include: 

• a period of continuous residence and physical presence in the United States; 
• residence in a particular district prior to filing; 
• an ability to read, write, and speak English; 
• a knowledge and understanding of U.S. history and government; 
• good moral character; 
• attachment to the principles of the U.S. Constitution; and, 
• favorable disposition toward the United States. 

The U.S. Citizenship and Immigration Services website has information on almost any 
topic pertaining to immigration and citizenship. You can also find the 96 questions 
frequently asked on the citizenship exam. 
Make sure that students notice the changes in the Oath of Allegiance. Several changes 
were made to the Oath. In 1930, the words, “So help me God” were added. The “Bear 
arms” clause was added after 1950. More information on the Oath can be found on the 
U.S. Citizenship and Naturalization website. 

Teaching Sequence
1. Analyzing a document

a. Arrange students in pairs or small groups to work with each document.
b. Distribute the three Naturalization paper packets with the accompanying chart. 

Direct the students to read each document carefully before they begin to fill in 
the chart.

2. Class Discussion
a. Ask for a spokesperson in each group to share their group’s findings. 

Extension Activity
• Students role play a Naturalization proceeding- Use the 1991 Naturalization Program 

to stage a mock proceeding. Assign roles to the students; bring in live or taped 
music.

• Invite a guest into the classroom who has been naturalized in the U.S. to discuss 
their experiences. 
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Naturalization Paper for Magdalena Yerger
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Naturalization Paper for Frank Fiumefreddo
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Naturalization Paper for Frank Fiumefreddo
Part II
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Naturalization Paper for Frank Fiumefreddo
Part III
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Naturalization Paper for Li Yi See Toe
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Naturalization Paper for Li Yi See Toe
Part II
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Activity Sheet 15

Use a dictionary to define:
Potentate _______________________________________________________________
_______________________________________________________________________

Sovereignty _____________________________________________________________
_______________________________________________________________________ 

Anarchist ______________________________________________________________
_______________________________________________________________________

List the main differences you see in these three documents. Use additional paper for 
your work. 

Magdalena Yerger Frank Fiumefreddo Li Yi See Toe

Is person male or 
female?

Married/single?
Is wife or husband 

mentioned?
Does the person have 
children? If so, how 

many?
What is the person’s 

country of birth?
Where does the person 

currently live?
What is the person’s 
occupation, if listed?

When did person arrive in 
the U.S.?

Does the document list 
the person’s age at the 

time of naturalization? If 
so, what was it?

What was the date of 
the persons 

naturalization?
List the main points of 

Oath of Allegiance
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Lesson16– Lady Liberty

Objectives - Students will:
• identify symbols on naturalization documents,
• hypothesize why certain symbols were chosen 

to represent NY on immigration documents.

Materials
• Seal 1 – Declaration of Intention - 1840
• Seal 2 – Certificate of Notice - 1899
• Seal 3 – Certificate of Notice - 1904
• Student Activity Sheet 16a
• Student Activity Sheet 16b - Venn Diagram 

Background Information
All three of the documents provided for this activity are actual records from the 
naturalization files of the Ulster County Clerk’s Office. Each document contains a similar 
seal in its heading. The seals are variations of the Great Seal of New York. The Seal of 
the State was first created in 1777. The Seal has been altered several times; the last 
version was created 1882. This was the fifth official version and was more complex than 
the original.

The following explanation was taken form the NYS Department of State website at: 
http://www.dos.state.ny.us/ 

• Shield. A blue, unclouded sky with the golden sun and its rays centered behind a range of  
three mountains, the middle one the highest; below, a ship and sloop under sail, facing 
each other and about to meet on a river, bordered by a grassy shore fringed with shrubs,  
all in natural colors. 

• Crest (above the shield). On a wreath of blue and gold, an American eagle in its natural  
colors, facing toward the right (considered a good omen) above a two-thirds global  
drawing of Earth, showing the north Atlantic Ocean with outlines of its shores. 

• Supporters (the two figures on the outside of the shield) appear to be joined with the 
shield as a unit formed by the extension of the scroll. 

• On the right side of the shield. The figure of Liberty in natural colors, her unbound hair  
decorated with pearls. She is clothed in blue with red sandals, a loose robe of red 
hanging down from her shoulders to her feet. In her right hand, she holds a staff topped 
with a gold Phrygian cap; her left arm is bent at the elbow, the hand supporting the 
shield at its top right. A royal crown lies at her left foot, thrown down to illustrate the 
lessening of power of the English monarchy. 

• On the left side of the shield. The figure of Justice in natural colors, her unbound hair 
decorated with pearls. She is clothed in gold with a blue belt fringed in red, wearing 
sandals and a robe as Liberty and bound about the eyes with a narrow band of cloth. In 
her right hand she holds a gold handled sword, held erect, and resting on the top left  
point of the shield; left arm is also bent at the elbow, holding scales in front of herself.

• The banner shows the State motto--Excelsior--which means "Ever Upward." 
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According to Joseph Gavit in New York History, Volume XXXI, the seal symbolizes the 
following:

1. In the center, a shield reveals the sun rising behind Mount Beacon over  
the Hudson River. "The shield symbolizes in the full sun the name and idea 
of Old York and the old world; the mountains, river and meadow, with the 
ships, convey the name and idea of New York in the new world." 
2. To the right, Justice is ready to fight tyranny with her sword held high. 
3. Liberty on the left, holds her foot on the overthrown English Crown. 
"This New York is supported by Justice and Liberty, and discards 
monarchy." 
4. The world globe is displayed above the shield. "By exhibiting the eastern 
and western continents on the globe, the old and new are brought together;" 
5. Above the world globe soars the eagle. "while the eagle on the crest  
proclaims," Westward the course of empire takes its way." 
6. The bottom ribbon exclaims "Excelsior," which means "still higher" or 
"ever upward."

-from the NYS Senate site - http://www.senate.state.ny.us/sws/aboutsenate/sealmeaning.html 

Many of the seals include the Liberty Goddess holding a pole with the liberty cap on top. 
The liberty cap resembles a woolen ski cap. Its origin is from ancient times, when freed 
slaves would be given this sort of cap to wear as a sign of their freedom. In the 
eighteenth century, radicals wore the cap. “It was a symbol of revolt against the existing 
order, and a call for a new, radical order in which power was perceived to come from 
the people, and not from God. A modern equivalent would be the hammer and sickle or 
the peace symbol of the 1960's.” – The Question of Free Masonry by Harmon R. Taylor
                                                                                        
Teaching Sequence
1. Class Discussion

a. Explain that these documents are actual copies of Naturalization papers from 
NYS. 

2. Analyzing an illustration
a. Break up class into small groups and distribute all three Seals, and one of the 

two accompanying activity sheets. If using the chart, direct students to fill in 
each column with all the objects they see, then call their attention to the symbols 
that are the same. If using the Venn Diagram, direct students to use the area 
where the circles overlap to list the objects the seals share in common.

b. Ask for volunteers to explain what symbols were the same on all three seals. 
Pose the question, “What do you think these images symbolize?” Have students 
come up with ideas as to why the symbols on these naturalization documents 
were important for immigrants to see. “Are these symbols still important for us 
to see today?”

Extension Activity
• Students create a seal for their school, classroom or family.
• Students research where the original NYS seal is kept. Find instances where 

it is still used.
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Activity Sheet 16a 
Lady Liberty

Use the chart provided to list all the objects you see in each Seal

Seal One Seal Two Seal Three Objects in 
Common

1. Explain why you think some of these symbols were chosen to symbolize NYS? 
____________________________________________________________________

_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________

2.   Why would it be important for immigrants in the process of becoming citizens of the 
United States to understand the symbols on the Seal? 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________

_____
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Seal 1 Seal 2

Seal 3
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Lesson 17– The Cable Act (or The Married Women’s Act)
Objectives - Students will:

• analyze and interpret naturalization documents,
• demonstrate an understanding of the laws involving women and their right to 

citizenship. 

Materials
• Petition for Citizenship for Guiseppe Gagliardi
• Application to Take Oath of Allegiance for Agnes Gagliardi 
• Student Activity Sheet 17

Background Information
Legislation regarding women and naturalization has changed through the years. Until 
1907, all foreign born white women who married a U.S. citizen automatically gained 
citizenship (whether they wanted to or not). After 1907, women who were citizens of 
the United States lost their citizenship when they married men who were foreign born 
and not yet naturalized. This loss of citizenship did not apply to men who married 
foreign women.

Further discrimination against women was evident in other naturalization laws. Between 
1855 and 1930, children born in a foreign country to women who were citizens of the 
U.S. did not automatically acquire citizenship to the U. S. If on the other hand, the 
child’s father was a citizen of the U.S. they were granted citizenship.
In 1922, the Cable Act (also called The Married Women’s Act), was passed. It required 
foreign born women of select races to go through the naturalization process 
independent from their husbands. Women no longer lost their citizenship if they married 
a foreign born man who had not become a citizen of the U.S., that is, unless the man 
was Asian. Women now followed the same procedure as men. The only difference was 
that a woman did not have to file a Declaration of Intent if her husband was a citizen. 

The two documents included in this activity deal with the termination and then 
repatriation of Agnes Gagliardi, a citizen of the United States who married an immigrant 
from Italy. Agnes’s documents tell the story of a thirteen-year-old Glasco, New York 
resident, who lost her right to citizenship because she married an immigrant. When 
women gained the right to vote in 1920, Agnes was denied this long sought for right. 
Agnes waited until she was 42 to regain her right to be a citizen of the U.S. After 
consulting Agnes Gagliardi’s granddaughter, the answer may well be that there was no 
time in her busy life (raising 12 children) to have the time to file the papers.

The following story is taken from an interview with Linda Nelson, granddaughter of 
Agnes & Guiseppe Gagliardi:
“I was told that gram was born in Glasco (small village just before Saugerties).   I remember her 
telling me that her mom  (we believe her name was Rosina) died when she was young.  Gram was 
11-12 years old. The story goes that Gram's father owned a tavern in Glasco.  Given the 
traveling conditions and roads, I'm not sure what brought my grandfather up there from 
Kingston, but at any rate, he wound up in the tavern.  Apparently he met my grandmother and 
liked her.  I really don't know what year it was, but my guess is that it wasn't a long courtship.  
Apparently, gram's father (we believe his name was Charles) was a very hard task master and 
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made his children work in the tavern. He didn't like grandpa so they ran off and got married in 
Kingston on Nov.22, 1913.   Given that her mom died when she was 11-12, it was not too long 
after her mother's death that she ran off and got married.  She never had anything to do with her  
father after that I am told. She was 13!!!! They lived at first in the area off of Delaware Ave. in  
Kingston which gram always referred to as "North Rundout”,  today we say North Rondout.   
They had 3 or 4 children while living there.  She had her first child when she was 14 or15.  
 
Now at this point let me fill you in on grandpa G. and what happened back in Italy. The story  
goes that his father (we think named Joseph or Guiseppe) Gagliardi was one of 4 or 5 children 
born to a wealthy, possibly military family and as such, they ran the local Post office and or  
General Store (I guess that’s what the elite jobs were). I've been told that the siblings were 
teachers and lawyers.  My grandfather Guiseppe’s 
mother died in childbirth when he was born. That was in 
Malito, Italy.  Apparently there was a woman with the 
last name Polocco in the next town, Belsito, that had just  
given birth to a son and my newborn grandfather was 
sent to her to be taken care of.  It is said that this  
woman’s family was also in the Gagliardi employ.  
When this new family planned on immigrating to  
America, my grandfather asked them to take him with 
them.  My understanding is that he would have been 
about 16 years old when he arrived here and went right  
to work as a laborer building what was called "The 
Viaduct” which was an overpass built up and over the 
creek and railroad tracks that are near the current  
Holiday Inn on Washington Ave. in Kingston.  My 
grandfather lived with the Polacco family until he 
married my grandmother and to this day the remaining 
family is still considered as cousins by our remaining 
family.  
 
My grandfather eventually went to work at the Hutton 
Brick Yard.  My understanding is that they had 12 
children, three died as infants. My grandmother nearly 
died when the 1918 Flu pandemic struck.  I remember 
her saying" People were dropping like flies"  . . . . .   

Teaching Sequence
1. Reading a Document

a. Discuss and review the issues surrounding women and naturalization. Explain 
that the documents for this activity will help them understand the plight of many 
women in the early 1900’s. 

b. Distribute Guiseppe Gagliardi’s Petition for Citizenship for Citizenship and Activity 
Sheet. The activity can be done in small groups, whole class or independently. 
Instruct students to read the document and answer the questions. 

c. Ask for volunteers to explain the answers to the questions provided.
d. Distribute the “Application To Take Oath of Allegiance” for Agnes Gagliardi and 

have the students complete the activity sheet.
e. Discuss the reasons why Agnes may have waited so long to regain her 

citizenship.

Courtesy of Linda Nelson
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Petition for Citizenship for Guiseppe Gagliardi
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Application to Take Oath of Allegiance for Agnes Gagliardi
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          Activity Sheet 17 
 The Cable Act 

Name ___________________________________________

The following questions are based on Document 17 

Guiseppe Gagliardi’s Petition for citizenship. It was filed

on May 1, 1929.

1.   Where and when was she born? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

2.  When did she and Guiseppe get married?   __________________________________

3.   How old was Agnes? ___________________________________________________

4.  What do you think happened to Agnes’s right to be a citizen of the United States 

after she was married? How do you know this? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

5.   In 1920, women finally won the struggle to become full citizens of the United States, 

including the right to vote. When do you think Agnes was eligible to earn that right? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

6. When do you think Agnes did file the papers to become a citizen?  _____________

_______________________________________________________________________
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Agnes Gagliardi
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Use Agnes Gagliardi’s, Application To Take Oath of Allegiance document 

to answer the following questions:

7.  What event happened on December 2, 1943 that changed Agnes Gagliardi’s life? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

8.  How long did Agnes wait to regain her citizenship? _________________________

9. Why do you think Agnes waited this long? 

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

The Gagliardi family in Kingston in 1934
Agnes is third from the left in back row

Courtesy of Linda Nelson
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Lesson 18 - Women in Ulster County  
Objectives - Students will:

• analyze data from a naturalization chart,
• make assumptions as to why more men than women 

applied for naturalization in Ulster County in specific ten 
year time periods.

Materials
• Student Activity Sheet 18

Background Information
Review the information from the previous activity. 
The data presented on this chart was derived from the 
naturalization records of the Ulster County Clerk’s Office. They 
contain the names and documents for every man and woman who 
were naturalized or who applied for naturalization in Ulster County 
from c. 1800 to 1992.  

Teaching Sequence
1.   Analyzing a chart

a. Review information students have learned on laws 
pertaining to women and immigration.

b. Distribute Activity Sheet and ask students to work with a partner to fill in the 
sheet.

Extension Activity
• Students research the number of women and men that are naturalized in the United 

States during specific years. Have students create their own data chart of their 
findings.

June 26, 1858
Courtesy of Harper’s  

Weekly
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Activity Sheet 18 - Women in Ulster County  

0

500

1,000

1,500

2,000

2,500

# Men Applied for
Naturalized in Ulster
County 

2,351 924

# Women Applied for
Naturalized in Ulster
County 

13 193

1890 - 1900 1922 - 1932

Read the chart provided and then answer the following questions: 

1. How many women applied for naturalization in Ulster County between the years 
1890 and 1900?_______________________________________________________

2.  From what you have learned about laws pertaining to women and their right to 
become U.S. citizens, explain why so few women applied for naturalization in the 1890 - 

1900 time period?  ______________________________________
_________________________________________________
_________________________________________________
_________________________________________________

3.   How many people applied for naturalization in our county between the years 1922 
and 1932? ______________________________________________________________

4.   How many of them were women? ________   How many men? ________________ 

5.   Even though the entire population of immigrants entering Ulster County from 1922 
to 1932 went down after 1920, why do you think the number of women applying for 
naturalization went up? ____________________________________________________

_________________________________________________
_________________________________________________
_________________________________________________
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Culminating Activity  

The following activity can be used to culminate this unit:
• brainstorm a list of topics that have been discussed in this curriculum, 
• choose one topic that they were especially interested in, 
• work independently, in pairs or with a group of no more than four, to design 

a presentation i.e. sculpture, painting, poetry, power point, collage, mural, 
music, etc., to illustrate the main points of their topic,

• use a teacher created rubric to determine how they will be graded,
• present their project to the class.
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